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What does it feel like to teach English as a foreign language to young learners? This is 

a question I frequently have to answer as an efl primary school teacher. During my 22 

years teaching experience I have been continuously exchanging ideas with colleagues 

and I have been tirelessly looking for innovative teaching sources and material. 

Capturing the learners’ interest and making them the protagonists of the teaching-

learning process has always been my primary focus. In my opinion, providing pupils 

with a learner-friendly environment where they are not faced with the fear of making 

mistakes, of being tested or corrected all the time, where pupils are not passive 

recipients of the new knowledge but rather active co-creators of it, where they enjoy 

the teaching-learning process and regard it as a meaningful experience that can be 

exploited outside the school environment as well, is a non-stop effort on the teacher‘s 

part. Nonetheless, working with mixed ability classes, classes where pupils have 

different learning speeds, different learning needs, even a different mother tongue in 

some cases, one would say that the above mentioned goal does not seem to be so easy 

to accomplish after all.  

Since differentiation seems to be the basic characteristic of the classes I teach, 

implementing pupils in differentiated groups, where each one offers as much as one 

can, proves out to be the way out of the above mentioned dead end. At this point 

arises the value of a) involving EFL learners in European educational projects such as 

eTwinning, Comenius and b) using drama in education. 

 

 European educational projects  

My personal experience of involving my pupils in projects such as eTwinning, 

Comenius, and of course being involved myself as a teacher, is of the utmost 

satisfaction. It would definitely be wrong to deny that participating in European 

educational projects of this kind demands extra work and time from the teacher and 

the learners, a fact that can easily become a stressful factor indeed. However, 

participating in projects such as eTwinning and Comenius offers efl learners the 
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opportunity to develop 1) cross cultural and social dexterities, 2) team work 

cooperation and team spirit, 3) self esteem, self respect and self worth which in turn 

helps them improve their learning strategies. Above all, it offers them a new 

perspective towards the foreign language which actually enables them to regard it as a 

tool for self expression and communication.  

As far as the role of the teacher is concerned, I would say that it should not be 

undermined in any way. On the contrary, the teacher acts as a supervisor, a 

coordinator, a facilitator during the process of collecting and organizing data, but at 

the same time gives learners the opportunity to take the initiative through group work 

to forward the whole teaching-learning experience and make it more enjoyable. 

Moreover, the teacher can expand his collaboration and exchange of ideas with other 

teachers-partners on a broader European level. 

Drama in education  

It is an undisputable fact that playing games is the first form of children’s 

socialization, a process which begins at pre school age. Thus, drama techniques such 

as dramatization, role play, still image, body making, and last but not least, theatrical 

games give a totally new refreshing boost to the efl teaching-learning process.  

From my experience so far, I have come to the conclusion that engaging efl learners 

in drama situations, in a general sense, acts like a liberation from all stereotyped 

learning procedures that learners have been engaged in so far. Either keeping their 

own identities or creating new, real ones or even inventing imaginary ones, learners 

are given the opportunity to be engaged in a variety of situations and use the target 

language in order to express their personal opinion about issues related to their daily 

life, bringing in this way the practice of the new acquired knowledge outside the 

conventional practice of the classroom environment. To me it is a remarkable, stress 

removing revelation seeing my pupils’ willingness, enthusiasm and joy whenever they 

are involved in drama situations either verbally or through body expression and 

collaborate with each other without the anxiety of having to be correct, in the classical 

sense, in order to take part in the teaching-learning process.  

At this point one might wonder: Is it actually wrong to keep the classical practice of 

the acquired knowledge in the school classroom? After all, all the above sound quite 

time-consuming and frustrating both for the teacher and for the learners. As I have 

already mentioned earlier, keeping in mind that learners (regardless their age) get 
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easily bored when being exposed to repetitive learning situations, it becomes clear 

that attracting and mainly preserving learners’ interest providing them with new 

stimuli is of major importance during the teaching-learning process. 

Conclusion 

To conclude with, I strongly believe that, a) regardless of the object we teach and b) 

despite all the probably negative factors and difficulties to be encountered, it is for the 

mere benefit of our learners and our professional development as well, if, at least, we 

as teachers even simply attempt not to take for granted that we should strictly follow 

the school manual. It should not be implied, however, that the school manual is to be 

discarded. On the contrary, it should be a starting point for the teacher, who, 

depending on the degree of his class differentiation that was discussed earlier, will 

have the task to enrich or replace some parts involving learners in procedures other 

than the proposed ones. Creativity in the teaching-learning process is not something to 

be discovered outside the school classroom. In fact, pupils are a vast source of 

inspiration and creative ideas for us teachers and vice versa, of course. For this 

reason, the whole teaching-learning process should be considered as a situation where 

learners are actively engaged in the acquisition of new knowledge.   
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