Korvwvixo-molrtiaueg ovviorwoes tng palyuotiens exnoidevons

X. Zonovidng

ITEPIAHWYH

H Swmiotwon ot ta pabnuatixa anotehovy avtineipevo pabnong 1060 péon 010 oYOMXO
A \J \ ' \J ] ) A \J ' |
neptBaAlov (tumma 1 oyolnd pobnpoating) 660 nat entog avtod (dtuma pabnpatind) odnynoe
oy LHETNGY HOLVWVIHO-TIOMTIOUIMGY OewENoEWY Yl TNV %ATAVONGY] TV  OladMaCLmY

uabnomng xat dtdaouxhiog Touvg.

210Y0¢ Twv polnpdtov eivar aevog 1 Stepebynoy Tov TEOTOL TIOL OL AVKWTEQW TEOGEYYLOELS
ovuBdAlovy ot StapdEYwaen Tov pabnpaTod vonuatog and touvg poabntég nar agetépou
enefepyaoio VoG TAALGIOL Yot TNV AVATTUEY] SLEANTINWY TEAXTINWY TOL AELTOLEYOLY TEOG ALTNV

™V xotedbuver. Eidwotepa, ot Bepatinég mov Oa avamtuyboly éyouvy wg eéye:

o Kowwvirnés ovmotaoes )¢ uabnuatins sxmaidsvons oTny Toooyoxl) »at Ty Tty ayoMxl]

yAvda: {nNTpaTer POAOL AL LEOTNTAG ELUALOLWY TEOGRAONC 6TY pabnpaTHy Yvwon.

o [ lokmiguiréc ovntatdoss e palnuatin eXraiosvons oTny Teoayorxl) xal Ty TEWTY TYOMKI]
phiria: mpocéyyion Twy pabnpatiney xat e pabnpaTinng exnaidevong we TOMTIOUIXWY
TEOLOVTWV.
H a&ohoynon npaypatomoteitat e Baon vy avtamoxpLon Twy YOLTT®Y G EQYAOLES HOLTIMYG
Oewonone g oyetnng BrBloyoapiag /%ot g exnoundevtinng TEoypatnOT oG Eidinodtepa,
nepthapBavet o axdlovbo:
o) Evirdusoss spyaoics: Tponettan yla epyaoteg e avTinelpevo éva amo ta axdlovbo:

1. Mekén, npitwuy nat mepovoiooy apbowy

2. Biho-mapovotaoerg

3. Kottinn avalvor dedopévev mediov xot eXTTaldeuTIXoL VALXOD
Kabe opdda avadapPovet TovAdytotov 3 and Ti¢ avwtépw epyaoies. Ot nTapovctacelg oe ppt uat T
nelpeva mov mopdyovtar xatatibevian oe atopnd folder (e-class), ouviotwvrag éva eidog portfolio
v #&Be ottty (Bapvtar 45%).
B) Tehvuj yparntr epyacia: Tlpdnettan yioo YyOATTEG ATAVINOEIS O EQWTNOELS TOL GTOYELOLY OTY|
dtepevynor tov Babuod mov o YoutnTyg StapoEYwoe nanolx cuvokny Bénon oe {nNTNpaTa OYETIMG
ne 10 pabnpa xan eivar oe Oéon va T Texpnolwoel pe coprvelo xat evenpaToT T (BoEdTNTa

55%).
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Socio- cultural readings of mathematics education
C. Sakonidis

ABSTRACT

The recognition that mathematics learning can take place both within and out of the school
environment (formal/school mathematics and informal mathematics respectively) directed
research interest towards studying the characteristics of the mathematical knowledge
accessed in the daily activities of the individual, and its relationship with the mathematical
knowledge shaped within the classroom. The relevant research utilized mainly socio-cultural
theoretical approaches, some of which focused on anthropological and historical elements of
the mathematics "produced" and exploited under the activity of groups with distinct social
and / or cultural features (ethnomathematics approach); others focused on the psychological
processes involved in learning and utilizing mathematics in particular socio-cultural contexts
(developmental psychology). Finally, some of this research combined features and processes

of the two previous approaches (cultural psychology).

The aim of the module is to offer opportunities for the socio-cultural approach to
mathematics meaning making to be explored. Also, for elaborating a framework for
developing teaching practices that recognize and utilize effectively the socio-cultural
characteristics of learning and teaching mathematics. To this end, the issues that will be

raised in the context of the two lessons that are devoted to the module are as follows:

e Social aspects of mathematics education in the preschool and eatly school age:

gender issues and equal opportunities in accessing mathematical knowledge.

e Cultural aspects of mathematics education in the preschool and early school age:

viewing mathematics and mathematical education as cultural products.

The assessment of the module will be based on an essay critically reviewing the relevant

literature and/or educational reality.



